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Abstract
The purpose of this research is to examine if there is a relationship between single-parent
households and the effect on student learning. A total of seven parents and three elementary
teachers took a survey. Students’ scores in math and reading from report cards and PARCC
scores were also used as data sources. Results revealed that the involvement of single parents at
school varies depending on the type of involvement, however, data from the report card review
showed all the parents review their child’s report card. Approximately 70 % or more assisted
their children in math and English homework. In addition, Pearson correlation reported that
there were strong correlations between single parents and reviewing student report cards, r
=.75, p .05, as well as attending field trips and review report card, r =.78, p .05. However, there
is a weak relationship between parents who attended an open house and those who attended field
trips, r =.00, p .05.
Keywords: single parent households, effect on student learning, elementary education
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CHAPTER 1
Introduction
Between 1960 and 1996, the proportion of all children under the age of 18 who were
living with two married parents decreased steadily, from 85 to 68 percent. The number of
students living with two married parents continued to decrease, and by 2012 had lowered to 64
percent. That statistic remained consistent for three years and in 2015 increased to 65 percent.
Adversely, the percentage of children residing with single parents increased significantly in the
United States (U.S.) during the second half of the twentieth century. In 2011, around 18 million
(24 percent) children lived with a single female parent, while 2.6 million (four percent) were
living with a single male parent. As single parent households continue to rise and become more
common, there has been a notable effect on student academia. Research shows that children in
single-parent households score well below children in dual-parent households, on average, in
educational attainment (Brown, 2010). “Children growing up in single-parent families typically
do not have the same economic or human resources available as those growing up in two-parent
families. Compared with children in married-couple families, children raised in single-parent
households are more likely to drop out of school, to have or cause a teen pregnancy and to
experience a divorce in adulthood” (Kid counts data center 2017, p.1).
Of 50.7 million children living in families with two parents, 47.7 million live with two
married parents and 3.0 million live with two unmarried parents. During the 1960-2016 period,
the percentage of children living with only their mother nearly tripled from eight to 23 percent
and the percentage of children living with only their father increased from one to four percent.
The percentage of children not living with any parent increased slightly from three to four
percent (U.S. Census Bureau and the U.S. Bureau of Labor Statistics, 2016).
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The author became interested in this topic during her student teaching experience. She
had several students within her classroom who were from single parent homes. Of those
students, many seemed to struggle academically, in comparison to their counterparts from dualparent households. These students showed indication of low socio-economic status and had
minimal display of parental involvement. Students of the single parent homes revealed visible
stressors that were attributed to their household makeup. Additionally, the authors own
experience of living in a single-parent, father-absent household-initiated interest in this topic for
study. The author experienced the societal sting associated with not having the presence of her
father. She often felt pressure to compete academically with peers from dual-parent households,
just to show that father-absence had a less than significant effect on her education. However, in
the early years of her education, there was a visible correlation between the two (fatherabsentness and educational achievement).
Parental involvement refers to a spectrum of actions that include: ensuring the child has
necessary nourishment prior to attending school, assisting as a volunteer when possible on things
like school trips, helping students with homework, and serving on school executive boards
(Sheldon, 2002). Parents of students living in a household with income above the poverty level
are more likely to be involved in school activities than parents of children living in a household
at or below the poverty line. In 2011-12, for example, 45 percent of children living above the
poverty line had a parent who volunteered or served on a committee at their child’s school,
compared with 27 percent of children living at or below the poverty line (Child Trends, 2018).
Parents of students living above the poverty line were more likely to be involved than parents of
student living at or below the poverty line on all measures of involvement, including home and
school.
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These children have basic needs that affect their performance in the school setting. Their
academic achievement may lag as they have trouble concentrating due to hard-hitting family
situations and suffer from poor self-concept. Children who have trouble adjusting to singleparent homes also may behave inappropriately in school.
Purpose of the Study
The purpose of this study is to examine if there is a relationship between student learning
when students come from a single parent household. Additionally, this study seeks to explore
relationships between socioeconomic status and the influence on student learning, as well as if
there is a relationship between student learning and the amount of parental involvement.
Research Questions
The study was guided by one overarching question; is there a relationship between student
learning and other factors, when students come from single-parent households? Two, more
specific questions assisted in guiding the study:
1. Is there a relationship between socioeconomic status of single-parent households and the
influence on student learning?
2. Do single-parent households and involved in student learning?
Hypotheses
It is hypothesized that students from single parent households have low academic
achievement. However, it is hypothesized that students from single parent homes, with single
parents who are involved substantially in the student’s education will have similar academic
achievement with students from two parent household.
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Significance of the Study
The study will be of significance as the findings will inform teachers and parents about
the importance of bringing schools and homes together to help children succeed in their learning.
The findings of the study might give insight to school administrators as well, on how important
parental involvement is in influencing their children’s’ education. Parental involvement is a
strong indicator of how well children will perform academically. With consistent support from
school personnel as well as support from the home environment, research shows that there is
better overall academic achievement.
Limitations of the Study
There are some limitations to this study. The sample of the study is limited to single
parent household in three classrooms in one school in Central Illinois. Therefore, the findings
may not be generalized to larger areas or populations. The study is using survey methods to
survey teachers and parents. Because of the nature of this method, some items may not really
measure the parent variable, such as feelings and perspectives about parent involvement and its
significance in relation to their child’s academia. It also may not provide parents with the
opportunity to explain why or why not they are able to be as involved in their student’s
educational experiences; i.e., working multiple jobs, in school, etc.,
Similarly, with the student scores of only Language Arts and Mathematics, overall
student achievement in the academic setting may not be represented. Students may perform
better in subjects that are not included within the design of the study. Additionally, the researcher
will not be provided with background information about the student, that may have significant
influence over their academic performance.
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Definition of Terms
Single parent households. Single-parent households may include cohabiting
couples and do not include children living with married stepparents. Children who live in group
quarters (for example, institutions, dormitories, or group homes) are not included in this
calculation (Kids Count Data Center, 2017).
Student learning. A wide variety of educational programs, learning experiences,
instructional approaches, and academic-support strategies that are intended to address the
distinct learning needs, interests, aspirations, or cultural backgrounds of individual students and
groups of students (The Glossary of Education Reform, 2014).
Parental involvement. Parental involvement refers to a spectrum of actions that
include; ensuring the child has necessary nourishment prior to attending school, assisting as a
volunteer when possible on things like school trips, helping students with homework, and
serving on school executive boards (Sheldon,2002).
Socioeconomic factors. Most commonly referred to as socioeconomic status
(SES). The American Psychological Association describes SES as the social standing or class of
an individual or group, often measured by a combination of education, income, and occupation
(APA, 2007). SES also captures an individual’s or a group’s access to financial, social, cultural,
and human capital resources
Summary
Parental involvement in student’s learning is critical. Students with parents who are
involved in their school tend to have better academic performance and fewer behavioral
problems and are more likely to complete high school than students whose parents are not
involve in their school. Positive effects of parent involvement have been demonstrated at both
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the elementary and secondary level across several studies, with largest effects often accruing at
the elementary level. A recent meta-analysis showed that parental involvement in school life
was more strongly associate with high academic performance for middle schooners that helping
with homework (Jeynes, 2010, 2015).
The following chapter will further discuss research on single parent household’s
influence on their student’s learning. Additionally, to be discussed is; the importance of parental
involvement in student academia, single parent households and race, the role that socioeconomic
status plays in student achievement, teacher perception of single parent households and parental
involvement, and additional factors that have continued to influence student learning recently.
The theoretical framework of Psychologist Diana Baumrind will be discussed as well.
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CHAPTER II
Review of Literature
Over the past 20 years single-parent households have become even more common than
the “nuclear family” which consists of a mother, father and children. More commonly, is the
presence of a variety of single parent households; that are headed by mothers, fathers, and even
grandparents who raise their grandchildren. Despite this dynamic becoming more popular, the
children that are raised apart from one or more biological parents experience disadvantage in
more ways than one. They are more likely to drop out of high school, less likely to attend
college, and less likely to graduate from college than children that are raised by both of their
biological parents (McLanahan & Schwartz, 2002). Within this literature review, there will be
further discussion on single parent households and the influence they have on student learning,
as well as examinations of single parent households and race, teacher perception of the
significance of parental involvement, and additional factors that have continued to influence
student learning more recently.
Family Structure
Household dynamic and family structure continue to be a significant area of study for
researchers that work with children, simply because adolescents have no control over the
parental structure that they are products of. A considerable amount of research poses the idea
that children who are products of intact, nuclear families, outperform their peers who are from
single-parent households on basic academic achievement measures like classroom grades,
standardized tests, and teacher evaluations (Lee, Kushner & Cho, 2007). During the 1960’s and
1970’s there was a jump in divorce rates and the amount of single parent families. Statistics like
these are what caused genuine interest in family structures and the effects that they can have on a
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child; particularly their mental health status, which in- turn effects a multitude of other areas of
performance (Behere, Basnet & Campbell, 2017). With regard to this study, single- parent
households that are headed by mother only or father only, will be examined.
Single father households. The number of single father households have increased from
about 300,000 in the 1960’s to nearly 2 million in 2016 (U.S Census, 2016). In 1960, only about
14 percent of the accounted for single parent households were led by fathers, while more recently
nearly a quarter (24 percent) of single parents in the United States were men. The rise in
numbers can partially be attributed to children being born out of wedlock, but more commonly
now, is the rise in rates of divorce in comparison to the 1960’s and 1970’s. As with single
mothers, single fathers tend to be less financially stable that their counterparts who are married.
However, research shows that single fathers still are better off financially in comparison to
households that are led by single mothers. Single fathers are less likely to be living at or below
the poverty line, than single mothers- at around 24 percent. Single fathers also struggle with
opportunity to progress in their level of education. About 26 percent of single fathers had not
completed high school, 17 percent of single fathers have some education, and only seven percent
have a bachelor’s degree. From the statistics, it can be gathered that the more education a father
has, the less likely he may be to head a single father household (Stephan, 2014).
Single mother households. An image that was once only associated with poor women
and minorities, is slowly beginning to become a normalcy in society. Single motherhood is, in
part, attributed to the trend of children that are being conceived out of wedlock- or born outside
of marriage- a trend that was nearly nonexistent decades ago. Now, one in four children under
the age of 18, a staggering total nearing 17.2 million, are being raised without a father.
According to the 2016 United States Census Bureau, out of 12 million single parent families with
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children under the age of 18, more than 80 percent were headed by single mothers. In general,
single mothers seem to face more of a challenge with raising children, than single fathers do.
Families that are headed by single mothers are among the poorest households. The poverty rate
for single-mother households in 2016 was 35.6 percent, which is nearly five times more than the
6.6 percent rate for married-couple families. More than a third of the families live in poverty and
are more susceptible to homelessness. When identifying the amount of homeless families
nationwide, about 60 percent were headed by single women, and represented 21 percent of the
total homeless population. Over all income levels, single mothers are the group that is more
likely to lack health insurance. According to the latest available data, 14.6 percent of single
mothers had no health coverage, in comparison to only a bit more than seven percent of women
in two parent households. They endure more of a struggle when it comes to accessing an
education of their own, spending over half of their income on housing expenses and a third on
child care, leaving them with less money for educational expenses. Without financial aid
assistance, single mothers have little or no means to contribute financially to their own
educational expenses. Only one third of the population of single mother’s graduate with a
college degree, while one sixth fail to complete high school (Lee, 2017).
Single Parent Households and Race
There is no denying that the number of students living in single parent households is on
the rise. According to Data Trends Center (2015), the highest number of children residing in a
single parent home in the U.S. belongs to the Black or African American population at 66
percent. Second highest, is the American Indian population at 52 percent, followed by the
Hispanic or Latino population at 42 percent. In addition to the significance of single parent
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households in relation to race, socioeconomic status of single parent households in relation to
dual parent households is also significant.
Socioeconomic Status of Single Parent and Dual Parent Households
Throughout the years, there have been sweeping statements that single parent households
are placed at greater disadvantages in comparison to more traditional, two- parent households.
The prevalence of poverty in single parent families has been estimated to be as high as 50
percent compared to around 5 percent in two-parent intact families (Lee, Kushner & Cho, 2007).
These are alarming numbers, considering the additional complications that can be of result.
Being part of socioeconomic disadvantage can lead to increase in emotional and behavioral
disturbances in children.
Teacher Perception of the importance of Parental Involvement
Meaningful family involvement is a powerful predictor of high student achievement.
Students attain more educational success when schools and families work together to motivate,
socialize, and educate students (Caplan, 2000). As families become more involved within their
child’s education, students, schools, and communities all benefit. Students whose families are
involved in their education, typically receive higher grades, test scores, complete more
homework, have better attendance, and exhibit more positive attitudes and behaviors. Research
has found that when parents are involved, they exude more confidence in being able to assist
their children with classroom assignments (Nistler & Maiers, 2000). Parental involvement has
been identified as an important element of effective education for the last several decades. There
has been a wealth of research literature that identifies consistent parental involvement as an
advantage for all aged children. Parental involvement can include home-based activities like
supervision of homework and listening to children read, while school-based activities can
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include attending parent-teacher meetings and attending parent education workshops. It is
important to recognize that there are barriers that can affect how much a parent is able to show
involvement. Some of the most common barriers to family involvement are; lack of teacher time,
parents’ lack of comfort, tension in relationships between parents and teachers (Baker, 2000) and
teacher misperceptions of parents’ abilities (Caplan, 2000). Teachers felt that the parents of their
students failed to show respect for them, challenged their authority, and questioned the decisions
they made, with regard to teaching. Teachers stated that they wished that parents would simply
follow through with academic and disciplinary suggestions that they made, more (Baker, 2000).
Other Factors That Are Influencing Student Learning.
There are additional factors that impact student learning. Numerous research shows that
children in single-parent homes fare worse than those with two parents (Behere, Basnet &
Campbell, 2017; Lee, Kushner & Cho, 2007). Living in a single- parent household can be
stressful for not only the parent involved, but the student as well. The single-parent family has
the stress of dealing with many other pressures and areas of concern that the average “nuclear”
family does not have to face.
Socioeconomic, psychological and behavioral factors influencing learning. The effect
that the family dynamic has, takes a toll on the child and can result in of difficulties. Single
parenthood raises further economic challenges compounding the level of stress, possibly causing
more difficulties in parent-child relationships (Lee, Kushner & Cho, 2007). Economic
disadvantage can further lead to higher rates of emotional and behavioral problems in children.
Factors which increase the likelihood that children will show disturbance over time include
marital conflict, being raised in poverty, teen and single parenthood, parental depression, and
hostile/ angry parenting (Behere, Basnet & Campbell, 2017). Each of the mentioned factors are
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typically present within the single-parent structure. Additionally, socioeconomic adversities have
been linked to suicide in young people. Depression, as a result of being from a single parent
household, can lead to depression in the adult years.
While most of the negative impact regarding single parent homes reflect economic
disadvantage, there are psychological effects that impact students as well. Children that
experience living in a single-parent household encounter psychological turmoil. Some of the
psychological stressors that are faced by children living in single- parent households include;
worrying about the parent who is no longer present within the household (Ryan, Classens &
Markowitz, 2013). There is an unconscious concern about the wellbeing of the parent that they
are not living with, on a day to day basis. Since the child is not able to physically see that parent
safe and secure in the home, it is easy for them to think the worst about their whereabouts and
whether or not they are safe. Additionally, children worry about what will happen to them in the
event of tragedy, like their primary caretaker suddenly losing their life. Children brood about
expressing their love for one parent to the other, for fear of making one feel inadequate and for
fear of their feelings being unwelcome, which can result in the child suppressing loving and
feelings altogether; even at later stages in their life. The psychological impact that adolescents
experience from living in households headed by single parents is astounding and continues to be
evident in the affected student.
Family instability has been linked to poorer child outcomes, in particular, with regard to
behavior. Children whose parents have divorced have more behavioral problems than those in
intact families; children living in stepparent and blended families also tend to display more
behavior problems. Overall, prior research has shown that children who have experienced any
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sort of family change have poorer behavioral outcomes than children in stable, biological two
parent families (Ryan, Classens & Markowitz, 2013).
Importance of Parental Involvement. Consistent parental involvement plays a critical
role in the academic careers of children, regardless of their age (Sheldon, 2000). Involvement in
both the home and school setting, refers to a spectrum of actions that include; ensuring the child
has necessary nourishment prior to attending school, assisting as a volunteer when possible on
things like school trips, helping students with homework, and serving on school executive
boards. When looking at involvement displayed by parents, it can be broken up into multiple
categories. However, for the purpose of this study, it has been separated into two categories:
parental involvement at home and parental involvement at school. Involvement of parents can
be displayed in each setting, and both play an equal part in ensuring the success of the student.
Parental involvement at home is defined as parent-child interactions on school related or
other learning activities and represents the direct investment of a parent’s resources in his or her
child’s education (Sheldon, 2002). Parental involvement at school can be interpreted as parent
participation in their children’s schooling by encouraging good study habits, communicating
with school personnel, attending school activities, and teaching behavior that is essential to
academic success (Jenkins, 1997). By there being parent interactions within the school, parents
are better able to build a connection based on firsthand experiences with the school environment.
Parents will be better able to support their children in their learning experiences.
The significance of parental involvement was amplified in the No Child Left Behind Act
of 2001, which called for improvements in the academic progress of all children. In examining
the No Child Left Behind Act of 2001, a promise was made to solidify America’s educational
system and to boost the academic achievement of every student in the U.S. education system.
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Additionally, the law identified parents as being children’s first and most important teachersadding that for students to succeed in school, parents need to actively take part in the students’
academic careers early and remain active for the duration of their school career (NCLB, 2001).
Adolescents are affected in a positive manner when there is a consistent relationship built and
sustained between home and school environments. Discussion between parents and their
children about school related issues contribute to better academic successes as well. In spite of
there being a strong relationship between student academic achievement and parent involvement,
there continues to be lack thereof.
As students grow older, there begins to be a decline in the amount of parent involvement
both at home and in the school setting. Studies show that parents feel their involvement in their
student’s education is less crucial in upper grades 7-12, as it was during the elementary school
years (Epstein, 2005; Sheldon, 2002). There is also the belief that at that age, students are
beginning to crave the factor of independence, so parents wish to grant that independence to their
children. Sheldon (2002) stated several other factors for the gradual decline in parental
involvement.
The education level of the parent plays a role in the degree of involvement that is
displayed. As students continue onto upper elementary grades and onto middle level education,
the subject material increases in difficulty, thus making it more of a challenge for parents with a
lower level of education themselves, to assist in assignments. Due to parents, not being able to
assist students with assignments, they may shy away from anything school related for fear of
being inadequate. Parents who have more of an educational background, tend to be more
involved with school activities like parent-teacher conferences and the parent-teacher
association. Schools also have an effect on whether or not parents choose to be involved in the
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educational setting. If there is a lack of communication or lack of encouragement for parents to
become more present in the school, they simply do not do so. Teachers will need to be more
transparent when speaking to parents about student’s, in order to get more of a presence within
the school (Epstein, 2005).
Finally, teacher efficacy influences the involvement of parents. Teacher efficacy refers to
a teacher’s ability to judge their own ability to influence student motivation and learning.
Teachers who feel like they connect with parents with regard to involvement, will be more
inclined to reach out to those parents, make contact, and include them into more family-oriented
activities that occur within the school. Teachers that feel more of the cold shoulder, will shy
away from seeking parent participation from that specific family.
The studies previously mentioned, Epstein (2005), Jenkins (1997) and Sheldon (2002),
identify parent involvement as having a strong impact on student academic achievement, when a
positive relationship between the parent and school is created and maintained. It is believed that
establishing open communication between parents and the school, teachers in particular, can
benefit the academic achievement of students.
Theoretical Framework of Parenting Styles
Parenting style can also influence a student’s behavior which can, in turn, influence their
academic performance. The works of Psychologist, Diana Baumrind, in conjunction with
research on the Ecological Model of Risk, provide a solid foundation for understanding how
child behavior can be influenced by several factors.
Baumrind. Psychologist Diana Baumrind is best known for her theories on parenting
styles (Baumrind, 1978). Two crucial elements that she focused on during her research involved
the amount of responsiveness parents displayed to their children, as well as the expectations that
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were placed upon children. Baumrind distinguished among authoritarian, permissive and
authoritative parents. The authoritarian parent holds the concept of obedience very high and
believes that the child should accept a parent’s input as being what is right. This type of parent
feels that the child should remain in a subordinate role and does not encourage verbal give and
take. They can be very over-protective or very neglectful.
The permissive parent thinks of themselves as a resource that should be readily available
for the child to use as needed, but not so much that they become solely responsible for shaping
the child’s future behaviors. Ultimately, the permissive parent wishes to let the child be free of
restraint, just enough that they are still able to survive on their own. They can be very protective
and loving, and others think of the freedom as a way of avoiding responsibility for the
development of the child.
The last type of parent discussed in the literature of Baumrind, is the authoritative parent.
This type of parent encourages the child to engage in verbal give and take, yet they establish a
clear set of rules for the child to follow, so there is firm control set in place for when the child
disobeys. This parenting style is the perfect combination of the authoritarian parent and the
permissive parent (Baumrind, 1978).
Of the studies that Baumrind conducted, she was able to find that authoritative parental
practices were significantly effective in controlling undesirable behavior in the school setting. It
could easily be assumed that the more warmth provided to children, the better. However, of the
three studies, none displayed that warmth (associated with the permissive parent) was a key
predictor in of child behavior.
Developmental-Ecological Model of Risk. A central tenet of developmental-ecological
model is that individual development is influenced by the ongoing qualities of the social settings
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in which the child lives or participates and the extent and nature of the interaction between these
settings (Bronfenbrenner, 1979, 1988). This model helps to understand why human behavior,
specifically that of a child, varies between settings. The ecological model defines five complex
“layers” of the environment, each of which have an effect on a child’s development.
The microsystem is the layer that is closest to the child and contains structures that the
child has direct contact with. This includes the relationships and interactions that the child has
with their immediate surroundings i.e., family, school, neighborhood, or childcare environments.
Within this level of the model, the relationships have an impact in two directions- both away
from the child and toward the child, which are known as bi-directional influences. As an
example, a child’s parents may affect his beliefs and behavior, just as the child affects the
behavior and beliefs of the parents. At the microsystem level, the bi-directional influences have
the greatest impact on the child.
The next layer, the mesosystem, provides connection between the structures of the child’s
microsystem, like the connections between the child’s teacher and parents and between their
church and the neighborhood (Berk, 2000). The exosystem defines the larger social system with
which the child does not function directly. The structures within this layer impact the child’s
development by interacting with some structure in the microsystem. Parent workplace schedules
or community-based family resources are examples. There may be no direct involvement at this
level, but the child will feel force- whether positive or negative- with the interaction with their
own system.
The macrosystem is considered the outermost layer in the child’s environment. This layer
is comprised of cultural values, customs, and laws (Berk, 2000). The last layer, the
chronosystem, includes the dimension of time in relation to the child’s environments. Elements
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within this system can be external; such as the timing of a parent’s death, or internal, such as the
physiological changes that occur with the aging of a child.
Research has found that family functioning has regularly been among the strongest
predictors of risk for delinquent and criminal behaviors, which much of the focus being placed
on parenting practices; most commonly, discipline and monitoring. The lack of parental
monitoring and less than satisfactory discipline methods have been typically related to child
participation in delinquent and violent behavior among a variety of populations. Without regard
to ethnic and socioeconomic status, evidence reflects that it is imperative for parents to be
involved with their children, know of their whereabouts and doings when outside of their
presence, and do be effective and consistent in the ways that they choose to discipline their
children.
Summary
There is much that goes into ensuring that students reach their full academic potential,
during their educational career. Research has continued to vocalize that it is more than just the
student’s effort, which plays a role in them achieving academic success. The structure of
families across the world have begun and continue to change. Single parent households have
become more prevalent over the last 20 years, in comparison to the traditional “nuclear” family.
Regardless of if the families are headed by mother only or father only, children who live in these
families are outperformed by their peers who are products of two parent households. Students
residing in single parent households face multiple stressors that contribute to a decline in
academic performance. Stressors like; being placed at an economic disadvantage, psychological
trauma, behavioral issues, and physical ailments all play a role. Each of those stressors can
impair students of single parent households from doing their best in the school setting. The
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display of parental involvement also can make or break a student’s performance academically.
Students’ whose parents are more visible in their educational career, without regard to age,
perform better than students whose parents are not as present.
The research that was examined and analyzed throughout this review, have made evident
the effects that living in a single parent household has on student academia. Ultimately, there are
a plethora of conditions that have the ability to negatively impact student learning. However,
with extra effort from parties involved (students, teachers, and parents) the negative stigma
associated with this type of family structure can be reduced.
The next chapter will discuss methods used within this study. More information about
the study sample, instruments and data sources, data collection procedures, and data analysis will
be presented. Additionally, the following chapter seeks to provide an overall idea of the study,
while discussing the way that it will be executed.
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CHAPTER III
Methods
The study is using a quantitative approach and utilizing survey methods. The quantitative
approach focuses on using objective measures to analyze data in a statistical way. Quantitative
studies may determine the relationship between independent variables and dependent variables
or the outcome of variables (USC Libraries, 2017). With regard to the survey methods used in
this study, data from targeted populations will be collected using a predetermined series of
questions. The questions may be in the form of Likert Scale, and closed and open-ended
questions (Tolmie, Muijis, & McAteer, 2011).
The independent variable in this study was single parents and the dependent variable was
the students’ learning. This study examines the associations between the two variables,
specifically looking at the relationships between the single parents and the students’ learning,
relationship between socioeconomic status and student learning, and a relationship between
single-parent households, and the extent of parental involvement and its influence on academic
achievement.
The study is guided by one overarching question; is there a relationship between student
learning and other factors, when students come from single-parent households? Two, more
specific questions guided the study:
1. Is there a relationship between socioeconomic status of single-parent households and the
influence on student learning?
2. Do single-parent households show involvement in student learning?
Sample
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The sample for the study was a non-random selection of single parents and their children,
and teachers of one elementary school in Central Illinois. The investigator chose this site as the
one for data collection due to it meeting the criteria of the study. The criteria of the study consist
of being of a particular socioeconomic status and identifying as a single parent household.
The student sample were one student from fourth grade and six from fifth grade. The
teacher sample consisted of three elementary school teachers. For the student sample to meet the
socioeconomic status criteria, they must be of a low-income household. These students, are
those that are in families receiving public aid, living in substitute care, or eligible to receive free
or reduced-price lunches (Illinois Report Card, 2017). In order to meet the criteria of single
parent household, the parent selected for the study must fall into the defined; Single-parent
families may include cohabiting couples and do not include children living with married
stepparents. Children who live in group quarters (for example, institutions, dormitories, or group
homes) are not included in this calculation (Kids Count Data Center, 2016). Student participants
were selected for the study based on the criteria of being from a single parent household as
previously defined, of a low-income family as previously defined, and being students in grades
fourth and fifth. See Table 1 for details of the sample of the study.
Table 1
Sample of the Study
______________________________________________________________________________
Grade Level
Fourth
Fifth
Total
Number of Teacher
1
2
3
Number of students from single parent
4-5
7-10
More than 10

1
1
5
7
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Instrument and Data Source
The study used two instruments and two data sources. Two of the instruments were selfdeveloped surveys; Parental Involvement Survey and Involvement Survey-Teacher Sample.
The surveys were piloted and had a reliability scores of α = .602 for Parental Involvement
Survey and α =.879 for Parental Involvement Survey-Teacher Sample. These surveys were a
dyad-contents questions for parents and teachers. Dyad questions are designed to triangulate
data for reality and reliability purposes of the study.
The two data sources were student report cards and students’ scores from PARCC (the
Partnership for Assessment of Readiness for College and Careers). PARCC is a group of states
working together to develop a set of assessments that measure whether students are on track to
be successful in college and careers. Student report card were used to obtain students’ academic
performance in math and English language arts.
Parental involvement survey. The purpose of the parent survey is to examine the
amount of parental involvement displayed from families that identify as single-parent
households. The questions listed within the parent survey, are self-developed items which were
written carefully to answer the research questions posed in the study. The survey consists of 22
items, of which are separated into two large categories and two sub categories. The first
category is background information. This category consists of 8 questions that allow the
researcher information about characteristics of the survey sample. The second large category is
parental involvement. This category consists of 14 questions, 9 geared toward the amount and
type of parental involvement in the home setting and 5 geared toward the amount and type of
parental involvement in the school setting. The 14 parental involvement questions focus
specifically on involvement within the subjects of mathematics and English language arts. The
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survey is composed of questions with a variety of types of measures. The measures include
Likert scale, open-ended, closed-ended, and yes or no responses.
Parental involvement survey-teacher sample. The purpose of the teacher survey is to
examine the amount of parental involvement displayed from families that identify as singleparent households. The questions listed within the teacher survey, are self-developed items, and
were written carefully to answer the research questions posed within the study. The survey
consists of 14 items, of which are separated into four large categories. The first large category is
background information. This category consists of 2 questions that allow the researcher
information about the characteristics of the teacher sample. The second category is parental
involvement. This category consists of 8 questions, 5 geared toward the amount of time that
teachers assign subject specific work (English language arts and mathematics), which falls under
academic, and 3 geared toward how often parent’s frequent classroom and school functions,
which fall under school and classroom. The final category is parent-teacher communication.
Within this category, the questions seek to identify the amount of parental involvement displayed
by single parents or guardians, with regard to contact with the teacher. The survey is composed
of questions that can be assessed using the Likert Scale.
PARCC. The Partnership for Assessment of Readiness for College and Careers
(PARCC), believes that assessments should work as tools for enhancing teaching and learning.
Assessments that are aligned with rigorous standards for college and career readiness help ensure
that every child is prepared for success. This instrument is deemed appropriate, because it is a
form of assessment that analyzes academic achievement of elementary school children. The
researcher will be able to easily identify trends, improvements, or declines in the academic
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performances of the student sample, with ease. The subject scores that were analyzed, are
mathematics and English language arts.
The PARCC score report provides a snapshot of student progress toward meeting gradelevel expectations and mastering important skills and shows where he or she excels or needs
more support. This information along with grades, teacher feedback and scores on other tests,
will help give a more complete picture of the academic performance of every student. To
understand the PARCC score report, it can be analyzed in 4 steps. First, overall performance is
captured. The students overall score (out of a possible 850) and performance level (1-5) offers a
glimpse of whether he or she is on track with their grade level expectations. Level 1 indicates
the highest need for improvement, and level 5 indicates the strongest performance. Step two of
understanding the score report consists of analyzing student performance level. A color-coded
key, in greyscale, next to the overall performance information provides detail on each of the
different performance levels. They describe how well students met grade-level expectations.
Step three is with regard to the score graph. The same greyscale graph shows the score
ranges for each performance level and where the student falls within that range. This indicates
how close the student is to the next level of proficiency. This section of the score report also
shows student performance in comparison to other students in the same school, across the
district, state, and occasionally across the states that administer the PARCC test.
Step four is a score breakdown. On the second page of the English language arts score
report, student’s overall performance in reading and writing, as well as student numerical scores
for a subset of questions in those categories. For the English language arts report as well as
mathematics, information about student performance on specific skills within the two subjects,
allow teachers and parents to see where students are excelling or need additional support. Each
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area includes a description of the skills needed to demonstrate a clear understanding of gradelevel standards.
Student report cards. The student report card was chosen as an appropriate instrument
for the study, as it accurately displays students’ individual, academic performance over the
course of the school year. Student report cards from the previous school year were analyzed.
For this study, the school report cards analyzed were from the 2017-2018 school year. Progress
in the subject areas of English language arts and mathematics were the focus of the study. The
scores of the report cards were read by analyzing the academic performance of the said student,
within one school year. Figure 1 below illustrates the type of instrument, description, and how
the instrument was used in data collection for the study.
Instrument

Description

Data Collection Procedures

Student Report Card

Student report cards will be
used to analyze academic
achievement.

Data will be collected through the elementary
school being used for the study.

Student Scores (PARCC)

Student scores from PARCC
will be used to analyze academic
achievement.

Data will be collected through the student’s
cumulative folder that encompasses all information
about the student.

Parent Survey *

Parent surveys will be used to collect
and analyze parental involvement with
the school

Data will be collected through a survey that is sent home,
once IRB is approved. Parents will be given two weeks to
complete and return the parent involvement survey.

Teacher Survey*

Teacher surveys will be used to collect
and analyze parental involvement with the

Data will be collected through a survey given to teachers,
once IRB is approved

Figure 1.
Instruments and Data Source of Study
*The content of the survey items included within the teacher survey and parent survey will be
matched closely, for the purpose of validity, reliability, and serve as methods to triangulate the
data.
Data Collection Procedures
The data for this study was collected in March of spring semester after the IRB approval,
and consent was granted from the participating elementary school’s Principal. Prior to
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administering the surveys, letters of consent were given to both the participating teachers and
parents that indicate the willingness to participate in the study. The investigator administered the
teacher surveys to the three participating teachers in person and took approximately 10-15
minutes to complete and collected the results in the same sitting. Since the teacher sample,
student sample, and parent sample all need to be from the same classroom, teachers were
contacted in advance to make it clear whether they wish to participate in the study.
Physical copies of the parent survey were sent home with the participating students to be
completed by the participating parents. The surveys were returned within two weeks and were
picked up by the investigator. The survey took approximately 10-15 minutes to complete, and
parents had the option to opt out from participation.
Each student report card was obtained through the elementary school in which the
proposed study is being held. The individual student report cards were gathered for one school
year, 2017-2018. The subjects that analyzed were English language arts and mathematics. Each
student that participated in the study was identified as “student” with a numeric representation
following, i.e., student 1, student 2, and so forth. The way that they are identified will remain
consistent throughout the study, including PARCC scores. The student PARCC scores were
obtained through the student cumulative folders that are housed within the elementary school.
Data Analysis
To analyze the data, the Statistical Package for the Social Science (SPSS) was used. The
mean and standard deviations for each dependent variable item will be determined in order to
answer which parent involvement items scored the most and least. Similar procedure was used
to analyze each teacher survey item. Data was furthered analyzed using Pearson correlation to
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determine if there was correlation between the independent variable of student learning and the
dependent variable of parental involvement.
The data source that answered research question one was from the parent involvement
survey. The data source that answered research question two was from the teacher survey,
student report card, and PARCC test scores. The PARCC test scores were used to analyze the
academic achievement of students from single parent households. Then the investigator looked
at scores in the subjects of English language arts and mathematics. Next, the performance levels
that students fall within were analyzed to indicate how well students met grade-level
expectations.
The information that is gathered from individual student report cards, will assist the
researcher in measuring student academic performance over an extended period. Since the
subjects of English language arts and mathematics will be analyzed, the letter grades that the
sample students have earned will inform the researcher of whether the student is passing,
meeting, or failing the course. The letter grades will be represented 1 through 4.
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CHAPTER IV
Results and Findings
This chapter discusses the results and findings of the study. The results of the overarching
research question is there a relationship between student learning and other factors, when students
come from single-parent households, is addressed. Additionally, the research sub-question one
and two will be discussed. Research sub-question one which sought to identify if there was any
relationship between the socioeconomic status of single-parent households and the influence on
student learning, as well as research sub question number two- which sought to identify how much
single-parent households were involved in student learning. Each of the research sub-questions
were examined using frequency.
The data from the Parental Involvement Survey was analyzed using the Statistical Package
for the Social Sciences (SPSS), data from the Teacher Survey was analyzed descriptively, and data
from student report cards and PARCC scores were also analyzed descriptively. The frequency and
percentage for each of the dependent variable items were determined to answer each of the subresearch questions one and two. Data was further analyzed using Pearson correlation to identify
if there was correlation between the independent variable of student learning and the dependent
variable of parental involvement at school and at home. The following section explains the results
of the study based on an overarching question and two sub-research questions.
Overarching Question: Is There A Relationship Between Student Learning And Other
Factors, When Students Come From Single Parent Households?
To answer the overarching research question, is there a relationship between student
learning and other factors when students come from single parent households, teacher input data
from Table 2 was analyzed. Additionally, student PARCC scores and report card scores were
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analyzed. PARCC scores and report card scores are the two data sources that fall under the
category of “other factor.”
Parental Involvement Survey-teacher Sample.
Teacher participants were included in the study to assist in analyzing parent involvement.
There was a total of three teacher participants, one who taught 4th grade and two who taught 5th
grade. The results of analyzing teacher input showed that a large number of their students were
from single parent households. The data also showed that the amount of involvement at school
from single parents varies.
Teachers were asked to respond with regard to the amount of work they sent home with
students per week in the subjects of English language arts, mathematics and reading. Based on
the data gathered and reported in Table 2, on average 100% of the teacher participants sent home
English homework between 4 and 5 times per week. The English homework that was sent home
would occupy about 1 to 2 hours of completion time per week.
Mathematics homework was sent home by 100% of the teacher participants between 3
and 4 times per week that would total between 1 and 2 hours to complete. Two of the 3 teacher
participants assigned between 3 and 4 hours of reading per week, while the other teacher
participant assigned between 1 and 2 hours per week.
Teachers were asked about parent involvement in the school and classroom as well as the
level of parent-teacher communication throughout a school week. Data showed that 2 of the 3
teachers interpreted most single parents sometimes attend parent teacher conferences, while one
stated that single parents in their classroom rarely attended parent-teacher conferences. Two of
the 3 teacher participants also reported that single parents within their classroom sometimes
attended school open houses while the remaining teacher participant reported rarely having
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single parents attend school open houses. All of the teacher participants reported that single
parents rarely volunteer within the classroom and or school. When asked to respond regarding
the level of parent-teacher communication each week, majority of teachers reported always
sending home weekly parent newsletters or emails. All of the participants stated that single
parents sometimes reviewed report cards. See Table 2 below.
Table 2
Teachers’ Background Information, Parent Involvement at Home, and in School. (n=3)
Parent Involvement (Academic) Hours Per Week
1-2
3-4
4-5
__________________
How many times send home math homework
3
How many hours math homework per week
3
How many hours per send home English
3
How many hours per week English
3
How many hours assignment student to spend reading
1
2
Parent Involvement School & Classroom
How often single parents attend patent-teacher conferences
How often single parents attend school open house
How often single parents volunteer

Rarely
Sometimes
_________________________
1
2
1
2
3

Parent- Teacher Communication (per week)

N
R
S
A
____________________________________
How often send home parent newsletter, emails
1
2
How often parents attend filed trips
2
1
How often parents Review report card
3
Received proof parent review report card
1
1
1
Open house
1
1
1
______________________________________________________________________________
Note. N= never, R= rarely, S= Sometimes, A =always
Report Cards.
To interpret report cards, it is important to note what each marking means. Receiving a 1
on the school report card means that the student is showing minimal level of mastery within that
particular subject. Minimal can be interpreted as being below grade level. Receiving a 2 on the
report card means that the student is showing a basic level of mastery for their grade level. Basic
can be interpreted as being on grade level. Receiving a 3 on the report card means that the student
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is showing a proficient level of mastery within the subject, so they are performing above grade
level. Receiving a 4 on the report card means that the student is showing advanced mastery of the
subject and they are well above grade level. The results of analyzing report cards showed that in
the subject area of literacy, which included standards on reading and writing, majority of the
children received grades in the 2-3 range. This means that in the subject areas of English language
arts and reading, students showed a mixture of having basic skillsets and proficient skillsets. In
the subject area of mathematics, most students showed having a basic skillset. In both subject
areas 3 students showed having a mixture of minimal to minimal/basic skillsets. (See Figure 2
below)
Subject Area
Advanced (4)
Literacy
(Reading, and
English Language
Arts)
Mathematics

Minimal (1) Minimal/ Basic (1-2) Basic (2) Basic/ Proficient (2-3) Proficient (3) Proficient/ Advanced (3-4)

2

1

1

5

2

3

0

1

2

4

2

3

2

0

Figure 2. Report Card Scores for Literacy and Mathematics
PARCC.
The results of analyzing PARCC data, revealed that there was a wide range of performance
ratings from the children. All students participated in the study were included in the study,
however, one of those students did not have information available pertaining to PARCC scores.
Of the fourteen students with information available, the following seven students were from single
parent households: student 1, student 2, student 5, student 6, student 9, student 10 and student 15.
Student scores from the previous school year were analyzed; current fifth graders had their fourthgrade scores analyzed and current fourth graders had their third-grade scores analyzed (See Figure
3 below).
Literacy. The level indicators for overall performance scores were the same for grades
three and four. To interpret the PARCC scores for English Language Arts/ Literacy, there is an
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overall performance score and an additional breakdown of score based on reading and writing
specifically. Overall performance scores fall between performance levels 1 and 5. Performance
level 1 means that the student did not yet meet expectations for the particular grade level and is
made up of overall scores between 650 and 699. Performance level 2 means that the student
partially met expectations for the particular grade level and is made up of overall scores between
700 and 724. Performance level 3 means that the student approached expectations for grade level
and is made up of overall scores between 725 and 749. Performance level 4 means that the student
met the expectations for grade level and is made up of overall scores between 750 and 789.
Performance level 5 means that the student exceeded expectations for the grade level and is made
up of overall scores between 790 and 850. Four students scored within a level one, meaning they
did not yet meet expectations. Four students scored within a level two, meaning they partially met
expectations. Four students were approaching expectations, and two student met expectations for
their particular grade level. The seven students from single parent households
Mathematics. To interpret the PARCC scores for mathematics, there is only an overall
performance score. While the performance levels were the same for mathematics; level 1 being
that the student did not yet meet the expectations for the particular grade level, through level 5
being the student exceeded expectations for the particular grade level, the level indicators for
overall performance scores were slightly different for grades three and four. When analyzing the
mathematics PARCC scores for grade three, the performance level indicators are as follows;
performance level 1 is made up of overall scores between 650 and 699, performance level 2 is
made up of overall scores between 700 and 724, performance level 3 is made up of overall scores
between 725 and 749, performance level 4 is made up of overall scores between 750 and 789, and
performance level 5 is made up of overall scores between 790 and 850. When analyzing the
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mathematics PARCC scores for grade four, the performance level indicators are as follows;
performance level 1 is made up of overall scores between 650 and 699, performance level 2 is
made up of overall scores between 700 and 724, performance level 3 is made up of overall scores
between 725 and 749, performance level 4 is made up of scores between 750 and 795, and
performance level 5 is made up of overall scores between 796 and 850. Of the fourteen students
within the study who had PARCC data available, five students were current fourth graders so third
grade data was analyzed. Nine students were current fifth graders so fourth grade data was
analyzed. Based on the results of PARCC testing, four students were reported as not yet meeting
expectations, five as partially meeting expectations, two as approaching expectations, one as
meeting expectations, and two as exceeding expectations (see figure 3). Of the students that were
from single parent households, two students were approaching grade level expectations, two
students partially met grade level expectations, and three students did not meet grade level
expectations (See figure 4).
Student

Literacy Overall

Reading

Writing

Mathematics Overall

Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10
Student 11
Student 12
Student 13
Student 14
Student 15

731 Approaching
679 Did not meet
768 Met
745 Approaching
719 Partially met
676 Did not meet
683 Did not meet
Info not available
719 Partially met
698 Did not meet
740 Approaching
715 Partially met
706 Partially met
782 Met
726 Approaching

49
25
750 Met
24
10
683 Did not meet
66
33
742 Approaching
47
34
716 Partially met
33
33
705 Partially met
23
10
684 Did not meet
26
10
678 Did not meet
Info not available Info not available Info not available
33
33
702 Partially met
25
29
686 Did not meet
47
32
721 Partially met
39
21
788 Exceeded
36
10
731 Approaching
78
35
796 Exceeded
44
26
713 Partially met

Figure 3. PARCC Overall Scores for Literacy, Reading, Writing and Mathematics
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Of the 7 students that were from single parent households, one student met expectations for their
particular grade level, three students partially met grade level expectations, and three students
did not meet grade level expectations (See figure 4).
With the overarching questions seeking to find a relationship between student learning
and other factors when students come from single parent households. The data gathered
throughout the study supports there being a less positive relationship between students from
single parent households with the student learning.
Student

Literacy Overall

Reading

Writing

Mathematics Overall

Student 1
Student 2
Student 5
Student 6
Student 9
Student 10
Student 15

731 Approaching
679 Did not meet
719 Partially met
676 Did not meet
719 Partially met
698 Did not meet
726 Approaching

49
24
33
23
33
25
44

25
10
33
10
33
29
26

750 Met
683 Did not meet
705 Partially met
684 Did not meet
702 Partially met
686 Did not meet
713 Partially met

Figure 4. PARCC Overall Scores for Literacy, Reading, Writing and Mathematics of students
from single parent homes.
Sub-Research Question One: Is There a Relationship between Socioeconomic Status of
Single-parent Households and the Influence on Student Learning?
This section will report the following information; demographic information from parent
surveys, frequency and percentage of parental involvement in school and Pearson correlation.
Data from single parent involvement in school and its impact on student learning were derived
from the following variables: how often single parents were able to attend parent-teacher
conferences, attend open house, attend school field trips, and review student report cards.
Parent survey demographics. A total of seven single parents participated in the study.
Of those seven single parents; 85.71% have children that are enrolled in fifth grade and 14.28%
have children that are enrolled in fourth grade. The identified relationships of the parent
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participants were 57.14% mother of the student and 42.85% father of the student. Approximately
42.85% of single parent participants identified as being White, 28.57% identified as being Black,
and 28.57% as Hispanic.

About 85.71% of the participants reported their highest level of

education as High School and 28.57% reported having a minimum bachelor’s degree.
Approximately 42.85%, most of the single parent participants had a yearly income of more
than $21,000. Two single parents reported having a yearly income of less than $1,000. About
71.42% of the parents noted having one job, while 14.28% noted having either two or more jobs
or being unemployed. Four parents (57.14%) reported being 41 years old and above. When
reporting household make-up and the number of adults in the household, 100% of the participants
identified as their household being one parent/ guardian only and the only adult within the
household (see Table 3).
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Table 3
Frequency and Percentage of Demographic Information of the Single Parents (n=7)
Variable
Frequency
Percentage
Grade Level
Fourth
1
14.28
Fifth
6
85.71
Relationship with Student
Mother
Father
Grandparent
Other
Ethnicity
White
African American
Hispanic
Asian
Native American

4
3
0
0

57.14
42.85
00.0
00.0

3
2
2
0
0

42.85
28.57
28.57
00.0
00.0

Highest Level of Education
High School
B.A. Degree
Master’s Degree
Professional Degree

4
2
0
0

85.71
28.57
00.0
00.0

Yearly Income
Less than $1,000
$11,000-$15,000
$16,000-$20,000
More than $ 21,000

2
1
1
3

28.57
14.28
14.28
42.85

15-20 years old
21-25 years old
26-30 years old
31-35 years old
36-41 years old
41 years old and above

0
0
2
0
1
4

00.0
00.0
28.57
00.0
14.28
57.14

Household Make up
One Parent/Guardian
Two Parents/Guardians
Other

7
0
0

100.00
00.00
00.0

Number of Adults in the House
One
Two
Other

7
0
0

100.00
00.0
00.0

Number of Job
Non/Unemployed
One
Two or More

1
5
1

14.28
71.42
14.28

Age
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Single parents and involvement in school. Six variables were used to examine the
frequency and percentage of single parents’ involvement in school. The variables were to attend
parent-teacher conferences, attend open house, attend school field trips, and review report cards.
It appears that all parents always reviewed their children’s report cards (100%), and 57.14%
attend parent-teacher conferences. Three parents never attend school field trips (42.85%).
About 85.71% of parents sometimes attend open house. However, majority of parents did not
serve in a school committee (85.71%). (See Table 4 below).

Table 4
Frequency and Percentage of Single Parent Involvement in School. (n=7)
______________________________________________________________________________
Variable/Frequency/Percentage
Never
Rarely
Sometimes
Always
Attend Parent-Teacher Conferences
Attend Open House
Attend School Field trips
Review Report Cards

Serve in School Committee

1(14.28)
2 (28.57)
0 (0.0)
4 (57.14)
0(0.0)
0 (0.00)
6 (85.71)
1 (14.28)
3 (42.85)
2 (28.57)
2 (28.57)
0 (0.00)
0 (0.0)
0 (0.0)
0 (0.0)
7 (100.0)
_______________________________________________
Yes
No
_________________
1 (14.28)
6 (85.71)

Correlation between single parents and involvement in school. Data revealed that
there were strong correlations between single parents and reviewing student report cards, r =.75,
p .05, attend field trip and review report card, r =.78, p .05. There was also a strong relationship
between a single parent who attend conference with attend filed trips, r = .69, p. 05. There were
weak relationships between parents who attended open house and those who attended field trips,
r =.00, p .05 (See Table 5 below).
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Table 5
Correlation between Single Parent Involvements at School. (n=7)
Variable
1
2
3
4
5
6
1. Household
1
.37. .39* .24
.75** .41*
2. Attend Conference
3. Attend Open House
4. Attend Field Trip
5. Review Report Card
6. Serve School Committee

1

.12

.69** .34*

-.17

1

.00

.02

.12

1

.78** .21
1

.68**
1

_____________________________________________________________________________
Note. * Correlation is significant at the level 0.01 (2- tailed)
** Correlation is significant at the level 0.05 (2- tailed)
1= Which best describes your household makeup?,2= How often are you able to attend parentteacher conferences?, 3= How often are you able to attend school open house?, 4= How often are
you able to attend school trips?, 5= How often are you able to review your student report card?,
6= Are you able to serve on a school committee?
Sub- Research Question Two: Do Single-parent Households Involved in Student Learning?
This section will report the following information: frequency and percentage of single
parent involvement at home. Parental involvement with student learning was defined from the
following variables: assisting with math homework and the number of hours per week spent
assisting with math homework, assisting with English language arts homework and the number
of hours per week spent assisting with English language arts homework, and assisting with
reading homework and the number of hours per week spent assisting with reading homework.
See Table 6 on page 45.
Math. All of single parents answered yes to being able to assist in the subject of
mathematics. The number of hours that they were able to assist showed variation.
Approximately 71.42% stated that they were able to assist their child in mathematics for 0-2
hours, 14.28% of the single parent participants were able to assist their child for 3-4 hours and
14.28% were able to assist for 5-6 hours.
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English and Reading. All of single parents answered yes to being able to assist in the
subject of English Language Arts. About 71.42% stated that they were able to assist their child
with English work for 0-2 hours, 14.28% were able to assist their child with English for 3-4
hours. All of the single parent participants reported being able to assist their child with reading.
The data showed that of those single parent participants, 42.85% were able to assist between 0-2
hours, 42.85% of participants were equally able to assist between 3-4 hours in reading. One
parent, 14.28% reported being able to assist for 5-6 hours in reading with their child. The data
reported in Table 6 shows that there is involvement from single parents at home, with subject
matter. The amount of time spent assisting in academic subjects varies but is still present.
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Table 6
Frequency and Percentage of Single Parent Involvement at Home. (n=7)
______________________________________________________________________________
Variable
Frequency
Percentage
Assist in Math
Yes
7
100.00
No
0
0.00
How Many Hour Assist in Math
0-2 Hours
3-4 Hours
5-6 Hours
More than 6 Hours

5
1
1
0

71.42
14.28
14.28
0.0

Assist in English
Yes
No

7
0

100.0
0.0

How Many Hour Assist in English
0-2 Hours
3-4 Hours
5-6 Hours
More than 6 Hours

5
1
0
0

71.42
14.28
0.00
0.00

Assist in Reading
Yes
No

7
0

100.0
0.00

How Many Hour Assist in Reading
0-2 Hours
3-4 Hours
5-6 Hours
More than 6 Hours

3
3
1
0

42.85
42.85
14.28
0.00

Summary
The results from the parent and teacher surveys within the study show that there are
relationships between both socioeconomic status and student learning, as well as relationships
between the amount of parental involvement and student learning. The results of the study also
show that the amount of parental involvement varies.
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CHAPTER V
Discussion and Conclusion
The current study sought to answer whether or not there was a relationship between
student learning and other factors, when students come from single-parent households.
Additionally, the study sought to identify if there was any relationship between the
socioeconomic status of single-parent households and the influence on student learning, as well
identifying if there is a relationship between single-parent households and parental involvement
with student learning. This section will discuss the findings of the study in more detail. The
implications, areas for future study, and limitations will also be discussed.
Discussion
The overarching research question was developed to answer if there was a relationship
between student learning and other factors if students come from single-parent homes. The
results of the study indicate that there is a relationship between student learning and other factors
when students are from single parent households.
The first sub-research question more specifically sought to identify any relationship
between the socioeconomic status of single parent households and the influence on student
learning. The results of the study reveal that there is a relationship between socioeconomic
status and the level of student learning exhibited. This is reflective of research that has been done
regarding socioeconomic status and single or dual parent households. Although there has been
disagreement on the conceptual meaning of the term socioeconomic status, there is an
unrelenting agreement on definition of the tripartite nature of SES which includes parental
income, parental education and parental occupation as the three main indicators of
socioeconomic status (Gottfried, 1985; Hauser, 1994; Mueller & Parcel, 1981). Two of the three
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components that make up an individual’s socioeconomic status were measured in this study.
Within the demographics section of the parent survey, participants were asked to identify their
highest level of education and their household income.
While in the past, single mother households were once only associated with poor women
and minorities, single motherhood is beginning to become more common and more across
demographics (Lee, 2017). When looking at parent demographics that were identified within the
study, most of the single parent participants were White mothers who were 41 years or older.
The majority of single parent participants reported that their highest level of education was high
school. The education level of the parent tends to have an impact on to which degree of
involvement is displayed.
With student progression into upper elementary grades and beyond, the work that is being
completed consistently increases in difficulty. With that, it becomes more of a challenge for
parents with lower levels of education to assist their child with assignments. Since those parents
feel that they are not able to help their child with assignments, they may stay away from all
things related to school for fear of feeling insufficient (Sheldon, 2002).
About 42.85%, majority of the single parent participants reported having a yearly income
of more than $21,000. 28.57% reported having a yearly household income of less than $1,000,
14.28% reported having an income of between $11,000 and $15,000, and 14.28% reported
having a yearly income of between $16,000 and $20,000. When determining if a family is
experiencing poverty, there are two slightly different ways that federal poverty is measured.
Poverty thresholds are the original version of the federal poverty measure and are updated every
year by the Census Bureau. Thresholds are used primarily in statistical purposes. Poverty
guidelines are an additional version of the federal poverty measure. They are issued every year
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by the Department of Health and Human Services. Poverty guidelines are a simpler version of
the poverty thresholds used for administrative purposes—like determining eligibility for certain
federal programs. This study reviewed data from poverty thresholds when analyzing participant
demographics. Information regarding poverty thresholds for 2017, based on the size of family
and number of related children under 18 years was obtained and used to identify poverty
measures. According to the United States Census Bureau’s report on Income and Poverty in the
United States, the average threshold amount in a family unit of two people where the
householder is under the age of 65 and there is one related child under the age of 18 is $16,895.
The study also analyzed relationships between single-parent households and involvement
in student learning. Research supports the importance of consistent parental involvement in the
academic careers of children regardless of age. Involvement may include actions like; assisting
students with homework, serving as a volunteer on school trips, and being part of school
committees or executive boards, It is important that involvement from parents be evident in both
the home and school setting.
Whereas parental involvement can be described in plenty of categories, this study
separated parental involvement into two specific categories; parental involvement at home and
parental involvement in school. Parental involvement at home is defined as interactions between
parent and child on school related or other learning activities and represents the direct investment
of a parent’s resources in his or her child’s education (Sheldon, 2002). Parental involvement in
the school can be interpreted as participation from a parent in their children’s school experience
by encouraging good study habits, communicating with school personnel, attending school
activities, and teaching behavior that is conducive to academic success (Jenkins, 1997). The
study found that there were strong correlations between how often single parents were reviewing
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report cards and attending conferences. There was also a strong relationship between those
parents who were reviewing report cards and serving in a school committee.
Weak relationships were shown between parents who attended open houses and attended
school field trips. One possible explanation why there is no relationship between single parents
who attend open houses and single parents who attend school field trips can be attributed to
multiple aspects of a parents’ life context. Solo parents may find it more difficult to get involved
because of their caretaking responsibilities. Parent’s work situations can also be a factor.
Whether a parent is unemployed or employed my multiple jobs, money and time are common
challenges that arise. There may not be financial opportunities to afford a car or get a babysitter
in order to be able to attend school meetings. For parents that work multiple jobs, there is often
less time available for both home-based and school-based parental involvement (Green et al.
2007).
Implications
There are a couple of implications of the study of single parents and single parent
households. The first implication is that single parent households have lower socioeconomic
status than the average dual parent household. Over the years, there have been generalizations
made about single parent homes being placed at larger disadvantages compared to two-parent
homes. Poverty has been reflected in single parent households at rates of 50 percent in
comparison to close to 5 percent in two-parent, secure households (Lee, Kushner & Cho, 2007).
Since single parent households are on average 45 percent deeper in poverty that the average dual
parent household, some single parents are required to work multiple jobs to make ends meet.
Therefore, there may be limited availability when it comes to being able to attend events like
parent teacher conferences or school field trips. This leads into another implication; that single
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parents rarely support their students academically despite the critical need for the presence of
involvement both at home and at school. Significant family involvement has been proven to be a
high predictor of elevated student achievement. When schools and families work cohesively to
motivate, socialize, and educate students, students reach higher levels of educational triumph
(Caplan, 2000).
Future Study
To gather more generalizable results, a future study suggestion might be to replicate this
study in other geographical areas with a more diverse population. If the population exemplified
more diversity in terms of demographics like race, household make up and socioeconomic status
there may be a difference in the results of the study. Another future study suggestion could be to
open room for more subject areas to be analyzed. Student academic performance was only
analyzed in the subject areas of English language arts, reading and math. However, after
reviewing student report cards, there were several students who scored higher in subject areas
that were not included within the design of the study like social sciences. Additionally, in a
future study it may be beneficial to allow parent participants the opportunity to elaborate on
questions that were asked on the parent survey. Providing further explanations to support initial
responses i.e., why they are not able to regularly attend parent-teacher conferences, may provide
deeper insight pertaining to the amount of parental involvement.

Limitations
As with any study, this study has limitations. One of the biggest limitations of the study
is the sample. The sample of the study is limited to single parent households in three classrooms
in one school in Central Illinois. The results of the study cannot be generalized to any larger
areas or other populations. Additionally, the study utilizes survey methods to survey fourth and
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fifth grade teachers and student parents. Due to this method, the items that are included within
the surveys do not completely measure the parent variable with regards to feelings and
perspectives about parent involvement and the significance with relation to their child’s
academic performance. Parents also may not have been given opportunity to explain reasons
why they may not have been able to be as involved in their student’s educational experiences;
i.e., employed with multiple positions, in school, etc., Furthermore, only student scores in
English language arts and mathematics are analyzed. Overall student achievement in the
academic setting may not be represented, as students may perform better in subjects that are not
included within the design of the study. The researcher also was not given background
information pertaining to the student that may have significant impact over their academic
performance.
Conclusion
The purpose of the study was to determine if there was a relationship between student
learning and other factors when students come from single-parent households. The literature
reviewed for the study discussed single parent households becoming more common and
household dynamics being ever-changing and also discussed the influence that the single parent
household structure has on student learning. The literature examined relationships between
single parent households and race, teacher perception of the influence of parental involvement,
as well as additional elements that continue to have impact on student learning.
The researcher inquired about the effects on learning that students experience when they
are from single-parent households since during her student teaching experience she had multiple
students who were from single parent homes. Majority of those students seemed to struggle
academically when compared to schoolmates from dual parent households. Additionally, she
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was raised in a single parent household and experienced associated pressures having to do with
achievement and the make-up of her household.
The literature also focused on the disadvantages that students from single parent
households face as a result of being raised apart from one or more biological parents.
Disadvantages of socioeconomic status and amounts of parental involvement have proven to
exist more in single parent households in comparison to two parent families as well. Thus, the
study examined if there was a relationship between socioeconomic status of single-parent
households and the influence on student learning, and if there was a relationship between single
parent households and parental involvement with student learning.
The researcher hypothesized that students from single parent households to have low
academic achievement. However, it was also hypothesized that students from single-parent
households, with parents who are regularly involved in the student’s education will have similar
academic success as the students who are from two parent households. The study utilized selfdeveloped survey questionnaires to survey two fourth grade teachers and one fifth grade teacher,
as well as sixteen parent participants, including seven single parents. The results of the study
showed that there are relationships between socioeconomic status of single parents and student
learning. The results also show that there is a relationship between single parent households and
the amount of parental involvement present. Parent participants with higher annual income
tended to be more involved within the school and at home.
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Appendix A
Survey Instruments
Parental Involvement Survey
The purpose of this survey is to examine the amount of parental involvement displayed
throughout your student’s elementary school. It will take approximately 10-15 minutes to
complete. Your answers to the questions will remain anonymous and will not be linked back to
you in any way. You may choose not to take the survey. If you begin the survey, you may end it
at any point without penalty. Thank you for your participation!
Please place an X for selection that is most appropriate for each answer below.
Background Information
Third Grade

Fourth Grade

Fifth Grade

1. What grade level is your
student enrolled in, this
year?
Mother

Father

Grandparent

Other RelativePlease Specify

2. What is your
relationship to
the student?
White/ Caucasian

African
American/ Black

Hispanic/ Latino

Asian/ Pacific
Islander

Native American/
American Indian

3. What is
your
ethnicity?
High School

B.A Degree

Master’s Degree

Professional Degree

Less than $10,000

$11,000-$15,000

$16,000-$20,000

More than $21,000

4. Please identify
your highest
level of
education

5.

Please
identify your
yearly
income
15-20 years
old

6.

21-25 years
old

26-30 years
old

31-35 years
old

36-41 years
old

41 years old
and above

Please
identify
your age
One parent or guardian,
working outside of the home

One parent or guardian, not
working outside of the home

Other- Please Specify
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7. Which best
describes your
household make up?
None/ Unemployed
8.

One

Two or More

Please identify the
number of jobs
you are currently
working

Parental Involvement
The following questions seek to identify the amount of parental involvement displayed by the
parent or guardian. This information is specific to the amount of time spent working with the
subjects of mathematics and English language arts, specifically. The questions are specific to
home and school settings.
Home Involvement
Yes
9.

Are you able to assist your
student with Math homework?
0-2 hours

10.

No

3-4 hours

5-6 hours

More than 6
hours

If yes, about how many hours
per week do you assist your
student with Math homework?
Explain Here:

11.

If you are unable to assist your student, is there
someone else who assists? If yes, please explain.

Yes
12.

Are you able to assist your
student with English
Language Arts homework?
0-2 hours

13.

No

If yes, about how many hours
per week do you assist your
student with English
Language Arts homework?

3-4 hours

5-6 hours

More than 6
hours
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Explain Here:
14.

If you are unable to assist your student, is there
someone else who assists? If yes, please explain.

Yes
15.

Are you able to spend time
reading to or with your student?
0-2 hours

16.

No

3-4 hours

5-6 hours

More than 6
hours

If yes, about how many hours
per week do you read to or with
your student?

Explain Here:
17.

If you are unable to assist your student, is there
someone else who assists? If yes, please explain.

School Involvement
Never
18.

19.

20.

21.

Rarely

Sometimes

Always

How often are
you able to
attend parentteacher
conferences?
How often are
you able to
attend school
open houses?
How often are
you able to
attend school
field trips?
How often are
you able to
review your
students report
card?
Yes

No
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22.

Are you able to serve on a
school committee? (i.e., Parent
Teacher Association)

Thank you very much for your time. Please remember to return this survey to your student’s
teacher.
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Appendix B
Survey Instruments
Parental Involvement Survey- Teacher Sample
The purpose of this survey is to examine the amount of parental involvement displayed
throughout your student’s elementary school. It will take approximately 10-15 minutes to
complete. Your answers to the questions will remain anonymous and will not be linked back to
you in any way. You may choose not to take the survey. If you begin the survey, you may end it
at any point without penalty. Thank you for your participation!
Please place an X for selection that is most appropriate for each answer below.
Background Information
Third
Fourth
Fifth
1. Please indicate the
grade level that you
are teaching this year.

1-3

4-6

7-10

More than 10

2. How
many
students in your
classroom
are
from a singleparent household?

3.

Parent Involvement - Academic
The following questions seek to identify the amount of times you (the teacher) assign work to
students. This information is specific to the amount of time that should be spent working with the
subjects of mathematics and English language arts, specifically.
1-2 times a week
3-4 times a week
4-5 times a week
About how many
times per week do you
send home Math
homework?
0-2 hours

3-4 hours

5-6 hours

More than 6
hours

4. This is equivalent to about how

many hours per week of Math
homework?
1-2 times a week
5.

About how many
times per week do you
send home English

3-4 times a week

4-5 times a week
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Language
homework?

Arts
0-2 hours

3-4 hours

5-6 hours

More than 6
hours

6. This is equivalent to about how

many hours per week of
English Language Arts
homework?
0-2 hours
7.

3-4 hours

4-5 hours

About how many
hours per week do you
assign students to
spend reading?
Parent Involvement- School & Classroom
The following questions seek to identify the amount of parental involvement displayed by the
single parent or guardian. This information is specific to the amount of time parents spend
engaging in assistance within the school and or classroom.
Never

8.

9.

10.

Rarely

Sometimes

Always

How often do
your singleparents attend
parent-teacher
conferences?
How often do
your singleparents attend
school open
houses?
How often do
your singleparents
attend/volunteer
with school
field trips?

Parent- Teacher Communication
The following questions seek to identify the amount of parental involvement displayed by single
parent or guardians, in regard to contact with you (the teacher).
Never
11.

How often do
you send
home parent
newsletters,
emails, or
contact your

Rarely

Sometimes

Always
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12.

13.

14.

single-parent
families?
How often are
you able to
attend school
field trips?
How often are
you able to
review your
students report
card?
How often do
you receive
proof of
reviewed
report cards
from students
of singleparent
households?

Thank you very much for your time! Please return this survey at your earliest convenience.
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